Formatting Notes: Core knowledge (substance). Knowledge referencing sources of wisdom and au

OCL R.E. Curriculum: Long Term Plan

thority (tools). Knowledge referencing personal viewpoint (lenses).

Brief overview: Year 7

In ¥ear 7, OCL pupils will build upon the knowledge of world religions (aka “the Big &8") acquired in primary schoaol through the disciplinary study of three key questions = What is it to be human? What do faith stories tell us about God? How do we
know what we know? These themes are sequenced in such a way as to allow learners to continue to build a developed mental schema of the Abrahamic faiths and a Dharmic Faith (this can be contextualised by individual Academies but Sikhism
has been selected for planning purposes here) and to build foundational schema of the three different disciplines which make-up RE. Here pupils will be introduced to the concepts and ways of knowing which underpin RE, in addition to being
challenged to locate and describe their own lenses. Additionally, learners will start to make the important connections between different worldviews and will start to appreciate how belief drives behaviour and choice.
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
How do we know what we How do we know what we What does it mean to be human? What does it mean to be human? What do faith stories tell us about What do faith stories tell us about
kniow? know? God? God?
Unit title
Philosophy & Theology Philosophy & Theology social Sciences and Theology Social Sciences and Theology Theology Theology
Wisdom and Authority Wisdom and Authority Sanctity of Human Life Sanctity of Human Life Nature of God Nature of God
Relevant
Core Duty Duty Duty Duty
Concepts
Logic Logic Creation Creation Covenant Covenant
Sacred Sacred Stewardship Stewardship Sacrifice Sacrifice
Secondary . - .
Concepts Revelation Revelation Identity ) Identity ) Dhlne_Law Diwvine Law
Interpretation Interpretation Worship Worship
Revelation Revelation
Students will develop an Students will develop an Students will develop an Students will develop an understanding | Students will develop an Students will develop an
understanding of the nature of | understanding of the nature of understanding the nature of social the nature of socal science as a tool / understanding the nature of theology | understanding the nature of
philosophy as a tool [ discipline. | philosophy as a toal / discipline. science as a tool / discipline. discipline. as a toal / discipline. thealogy as a tool / discipline.
Pupils will be able to analyse Pupils will be able to analyse Pupils will be able to able to analyse | Pupils will be able to able to analyse Pupils will be able to analyse the Pupils will be able to analyse the
differing viewpoints (religious differing viewpoints (religious and | differing viewpoints (religious and differing viewpoints [religious and non- | interpretations of a number of interpretations of a number of
and non-religious worldviews) non-religious worldviews) about non-religious worldviews) about the | religious worldviews) about the nature | different faith stories and consider different faith stories and consider
Relevant | about where wisdom comes where wisdom comes from and nature and purpose of human life and purpose of human life and consider | what they tell us about the nature of | what they tell us about the nature of
end points | from and the nature of wisdom | the nature of wisdom and and consider how these beliefs drive | how these beliefs drive actions. They God and consider how beliefs about God and consider how beliefs about
and authority. They will be authority.  They will be able to actions. They will be able toidentify | will be able to identify the nature of God are reflected through worship. God are reflected through worship.
able to identify the nature of identify the nature of their own the nature of their own worldview their own worldview regarding what it They will be able to identify the nature | They will be able to identify the
their own worldview regarding | worldview regarding sources of regarding what it means to be means to be human and consider if and | of their own worldview regarding the | nature of their own worldview
sources of wisdom and wisdom and authority and hurman and consider if and how this how this learning has affected their nature of God and consider if and how | regarding the nature of God and
authority and consider if and consider if and how this learning | learning has affected their personal | personal viewpoint. this learing has affected their consider if and how this learning has
how this learning has affected has affected their personal viewpaint. personal viewpaint. affected their personal viewpoint.
their personal viewpoint. viewpoint.
The disciplines within RE as a The nature of sacred texts as a The disciplines within RE as a subject | What is meant by khalifah® Theology as a disciplinary tool What is meant by ‘atonement’ and
subject source of wisdom and authority ‘resurrection’
Core _ . What is meant by ‘worldview” / The Qur'an as a source of wisdom and What is meant by ‘Abrahamic Faiths' /
substantive What is meant by ‘worldview” / ‘:"n"hat i% mﬂ,ant by ‘Bible’ and Whiat iz meant by ‘lens’ authority on creation and humanity how Abrahamic faiths are connected The account of Jesus’ crucifixion and
knowledge What is meant by ‘lens’ testament resurrection — differing
Whiat iz meant by social science and | The Vedas as a source of wisdom and The importance of Abraham interpretations
The nature of the Bible as a the questions asked by social authority on creation and humanity
source of wisdom and authority | sejentists What is meant by ‘revelation’




What is meant by social science
and the guestions asked by
social scientists

The nature and origin of
philosophy as a discipline

The sequence of philasaphical
argument / disputation

What is meant by "Socratic
guestioning’

socrates’ theory about
knowledge and wisdom

What is meant by “allegary”

Plato’s Allegory of the Cave and
what it suggests about
knowledge and wisdom

What iz meant by "existence"
and ‘perception’

Berkeley's theory about
existence and what this
sugpests about knowledge
wisdom

Confucius’ theory about
experience, wisdom, and
knowledge

To know what is meant by
‘revelation”

The nature of the Qur'an as a
source of wisdom and authority

The nature of Hindu texts as a
source of wisdom and authority

The guestions posed by answered
by philosophy

The guestions posed by / answers
by sacred texts

Definitions of physicalism and
dualism

What is meant by "origin story” and
‘origin account” and why these are
impartant for humans

Genesis 1 as a source of wisdom and
authority on creation and humanity
= different interpretations

How believers respond to Genesis
teachings on stewardship and
sustainability = Sadeh Farm; A Rocha

What is meant by ‘cosmology’

The Big Bang theory as a source of
wisdom and authority on creation and
humanity

Out of Africa theory as a source of
wisdom and authority on creation and
humanity

The differing nature of science and
religion as sources of wisdom and
authority

What is meant by Covenant, the
impact of Covenant

The story of |saac - differing
interpretations

What is meant by ‘commandment’

The story of Moses = differing
interpretations

What is meant by ‘incarnation’

The account of lesus incarnation —
differing interpretations

The revelations of the Prophet
Muhammad

How Islamic belief in Allah is
reflected through worship / 5 pillars

What is meant by ‘caste’ and "Gury’

The remembered texts about the
Hindu gods specifically Kali

What is meant by “trimurti’, "avatar’
and “miurti’

How Hindu belief in God is reflected
through worship

Core
disciplinary
knowledge

To construct philosophical
arguments [disputation)

To use Socratic method to
investipate different statements
of belief

To describe Socrates” thearies
about wisdom and knowledge

To describe Plato's” theories
about wisdom and knowledge

To describe Berkeley's theories
about wisdom and knowledge

g to examine Confucius’

proverbs and identify arguments

1bout wisdom and knowledge

To d describe what a worldview
view is and what lenses are

To identify nature of own
personal worldview and lens

To describe the nature of sacred
fexts

Ta evaluate whether sacred texts
hawve relevance in the madern
world

Ta describe the nature of the
Bible as a source of wisdom and
authority

To describe the different ways
that the Bible is interpreted by
Christians

To describe different ideas about
human identity

To explain why origin stories are
[important

[0 e able 1o examine Genasis 1 ana
dentify the origin of key teachings /
nterpretations about creation and
the nature of humans

T describe what Genesis 1 tells us
about the nature of human beings

To describe different interpretations
of Genesis 1

To describe what the Qur'an teaches
about the nature of human beings

To describe what the theory of
evolution tells us about the nature of
human beings

To describe what the Big Bang theory
tells us about the nature of human
beings

To describe non-religious worldviews
about creation and humanity

0 be able to examine relevant passages
From the Quran and identify the origin of
key teachings / interpretations about
creation and the nature of humans

To explain what Covenant is

To be able to examine Genesis 12 and
dentify the origin of key teachings /

nierpretations anout covenant

To describe what Abrahams’ Covenant
suggests about the nature of God
To be able to examine Genesis 22 and
dentify the origin of key teachings /

nierpretations about Isaac and God

To describe what the story of 1saac
suggests about the nature of God

To describe what the story of Moses
suggests about the nature of God

lo be able to examine Luke,
Matthew and Peter and identify the
arigin of key teachings /
nterpretations about the

ncarnation of lesus

To describe what the death of Jesus
suggests about the nature of God

[0 be able to exarming relevant
passages from the Quran and identify
the origin of key teachings /
nterpretations about the nature of
Jllah

To describe what Muhammad's
revelation reveals about God




To describe Confucius’ theories
about wisdom and knowledge

To describe attitudes towards the
Qur'an as a source of wisdom and
authority

To describe attitudes towards the
Hindu sacred texts as a source of
wisdom and authority

To compare philesophy and
sacred texts as sources of wisdom
and authority

To evaluate whether philosophy
is a more reliable source of
wisdom than sacred texts

To explain personal worldview
about the source of human
wisdom and authority

To describe Hindu teachings about
the nature of human beings

To evaluate whether scientific theories
and religious creation accounts are
compatible

To evaluate whether religion on its’ own
explains what it is to be human

To explain personal worldview about
what it means to be human

To describe what the incarnation of

Jesus suggests about the nature of
God

To describe how keeping the 5
plllars reflects belief in Allah

To describe what the Puranas
reveals about God

To describe how belief in God is
reflected by Hindu worship at the
mandir

To evaluate whether the God of faith
stories is omnibenevolent

To explain personal worldview about
the nature of God




Brief overview: Year 8

In Year 8, OCL pupils will be challenged to examine three more ‘Big Questions’ rooted within the different disciplines of RE: Con we comyincingly argue thot God exists? 15 there purpose to human suffering? Does religion really bring social justice?
These themes are sequenced in such a way as to allow learners to continue build a mental schema of the Abrahamic faiths and a Dharmic Faith (this can be contextualised by individual Academies, but Sikhism has been selected for planning
purposes here) and to expand schema of the three different disciplines which make-up RE. Throughout Year B progressively more complex theology is examined, explored and applied, developing both religious and philosophical literacy.
Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Can we convincingly argue that Can we convincingly argue that God Is there purpose in human Is there purpose in human Does religion really generate social Does religion really generate
Unit title God exists? exists? suffering? suffering? justice? social justice?
Philosophy Philosophy Philosophy and Theology Philosophy and Theology Theology, Social Sciences Theology, Social Sciences
Nature of God Nature of God Nature of God Nature of God Nature of God Nature of God
Relevant . . . . . . . . . .
core Morality Morality Sanctity of Life Sanctity of Life Sanctity of Human Life Sanctity of Human Life
concepts . . . .
Wisdom and authority Wisdom and authority Duty Duty Duty Duty
Creation Creation Creation Creation Covenant Covenant
Secondary | Miracles Miracles Sin J Free Will Sin / Free Will Equality Equality
Concepts | Logic Logic Suffering Suffering Justice Justice
Sacrifice Sacrifice
Students will continue to develop Students will continue to develop an | Students will continue to develop an | Students will continue to develop an | Students will continue to develop an | Students will continue to develop
an understanding the nature of understanding the nature of understanding the nature of understanding the nature of understanding the nature of social an understanding the nature of
philosaphy as a tool f discipline. philosophy as a tool / discipline. theology as a tool / discipline. theology as a tool [/ discipline. science as a tool [/ discipline. social science as a tool [/ discipline.
Pupils will be able to able to Pupils will be able to able to analyse | Pupils will be able to able to analyse | Pupils will be able to able to analyse | Pupils will be able to able to analyse | Pupils will be able to able to
analyse differing arguments differing arguments [religious and differing viewpoints (religious and differing viewpoints (religious and differing viewpaints (religious and analyse differing viewpoints
(religious and non-religious non-religious worldviews) about the | non-religious worldviews) about the | non-religious worldviews) about the | non-religious worldviews) about (religious and non-religious
T worldviews) about the existence of | existence of God. They will be able arigins and purpose of suffering and | origins and purpose of suffering and | social justice and consider how worldviews) about social justice
end points Gaod. They will be able to identify to identify the nature of thelr own consider how these beliefs drive consider how these beliefs drive these beliefs drive action. They will and consider how these beliefs
the nature of their own worldview | wordview regarding the existence of | action. They will be able to identify action. They will be able to identify be able to identify the nature of drive action. They will be able to
regarding the existence of God and | God and consider if and how this the mature of their own worldview the nature of their own worldview their own worldview regarding the identify the nature of their own
consider if and how this leaming learning has affected their personal regarding the existence of suffering regarding the existence of suffering relationship between religion and worldview regarding the
has affected their personal viewpoint. and consider if and how this learning | and consider if and how this learning | social justice and consider if and relationship between religion and
viewpaint. has affected their personal has affected their personal how this learning has affected their social justice and consider If and
viewpaoint. viewpaint. personal viewpaint. how this learning has affected their
personal viewpaoint.
The connection between What is meant by ‘rational’ What is meant by “suffering’ What is meant by "al-0adr’ and What is meant by "social justice” and | What is meant by ‘religious
philosophy and arguments about ‘predestination’ ‘dignity of human life’ extremism’
the existence of God Counterarguments to Miracles as How theology can be used to explore
Core proof of God's existence - the purpase of suffering Key Islamic belief and teaching Universal Dedaration of Human Case study: Malala
substantive | The demography of belief in rationalism and David Hume around suffering Rights and its" connection to social
knowledge | modern Britain / Europe, including How philosophy can be used to justice Case Study: Caste within histaric
what the 2011 and 2021 Census What is meant by “wager’ and explore the purpose of suffering What is meant by "dukkha’ and Hindu society
reveal ‘pragmatism’ ‘nibana’
What is meant by ‘caste’




The Teleological / Design argument
and William Paley's Watch Analogy

What is meant by ‘counter-
argument’

Counter-arguments for Design
including evolution and David
Hume’s respanse

The First Cause [ Cosmological
Argument and Thomas Agquinas’
response

What is mean by ‘miracle’
The 3 different types of miracles,
including reference to Biblical

miracles and real-world examples

What is meant by ‘realism” and
‘anti-realism’

Argument for God’s existence from
pragmaticism f Pascal's Wager

What is meant by ‘maorality’ and
‘moral law”

Argument from Morality = Immanuel
Kant

Argument from Morality - C5 Lewis
What is meant by "atheism’

Humanist non-religious worldview
response to the existence of God

Atheist arguments against God:
logical, meta-physical, dispute of
sacred texts

What is meant by the inconsistent
triad [Antony Flew and Stephen Fry
interpretations)

What is meant by ‘moral evil” and
‘matural evil’ {the nature of suffering)

Interpretations of Genesis 3 -
teachings about the origin, nature
and purpose of suffering

What is meant by theodicy’
Interpretations of what the Book of
Job teaches about the nature and
purpose of suffering

What is meant by Tree will’; The
Free Will defence = C.5.Lewis and
Alvin Plantinga

What is meant by soul’; Irenaean
theadicy f the soul-making theory

Buddhist belief and teaching around
suffering and attachment

Buddhist responses to suffering
through alms

Humanist attitudes towards suffering
and alleviating suffering

What is meant by "service’
How faith communities serve those

experiencing suffering: 1slamic Relief,
the Salvation Army and Bodhicharya

What is meant by ‘egalitarian” and
‘capitalism’

Karl Marx's views on religion / the
function of religion within society

Religious teachings on justice and
injustice

Amos” 0ld Testament teaching on
social justice; I1salah’s Old Testament
teaching on social justice;
Jeremiah’s Old Testament teaching
on socdal justice

Jesus’ teachings on dignity of human
life = specifically Parable of Good
Samaritan and The Workers in the
Vineyard

What is meant by ‘ummah’ and
‘rakahk’

Prophet Muhammed's teaching on
social justice, specifically the Last
Sermon

How Muhammad's example can be
lived-out in daily life

Teaching of Guru Nanak around
caste

What is meant by ‘personal
conviction’

Faith in Action = Rev. Martin
Luther King Ir - How beliefs in
dignity of human life drove action

Faith in Action — Muhammad Ali -
How beliefs in dignity of human
life drowe action

What is meant by langar’

Faith in Action = Langar = how
beliefs in equality drive action

Faith in Action — Steve Chalke -
how beliefs in dignity of human life
and equality drive action

Core
disciplinary
knowledge

To be able to examine Census Data
ind identify what it reveals about
faith belief in modern Britain

To describe the demography of
belief in modern Britain

To describe the links between the
discipline of philosophy and God

To describe Aquinas’ argument
from design

To describe William Paley's watch
analogy

To evaluate whether the design
argument successfully proves the
existence of God

To describe Aquinas’ first cause
argument

To explain the weaknesses of using
miracles to prove the existence of
God

o examineg Pascal's state
belief in God and identify his

drgument :L"I pragmadatism

To describe Pascal's Wager

To describe [ simplify Kant's" 5 Steps
amine C 5 Lawis'

Moral Law and identify his argument

1ar Numan rmorality

To describe how morality can be
used to prove the existence of God

To describe how atheists argue
against the existence of God

Ta describe the nature of suffering

1o be able to examine Genesis 3 and

dent Iy the or =l Of Ky :l.-;l:.'ll'l;.f_!: I
and

MUErpretaions abdut ey

Euffering

To explain differing interpretations
of Genesis 3

To be able to examine the Book of
ob and identify key teachings /
nterpretations about evil and

Euffering

To describe what the Book of Job
teaches about suffering

o be able to examine an l.."-Ll.ZI|.'-'.
rom Mere Christianity [C.5.Lewis] and

dentify belief about evil, suffering

ind free will

To be able to examine relevant
passages from the Quran and identify

oy Foachimns o ciif
ey teachings on suffering

To explain 1slamic belief and teaching
on suffering

I'o be able to examine relevant
passages from the Tipitaka and the
story of Kisagotami and identify key

teachings on suffering

To explain Buddhist belief and
teaching on suffering

To describe a non-religious
worldview towards suffering

To examine Matthew 25 and identify
what it teaches about suffering and

service 1o others

To describe the importance of
Human Rights in maintaining social
justice

To examine an excerpt from Marx's
‘Critique of Hegel's Philosophy of
Right’ and identify his attitude
towwards religion

To examine passages from 1
Timothy and Matthew 5 and identify
teachings relating to religion and

tOCial Justice

To examine excerpts from Genesis 9,
Hebrews 12, Malachi 2 and Prowerb
22, Timothy 12, GG5 473, Quran
3:195 and Hadith and identify

teachings about socia

Justice and

SOCial injustice

To examine passages from the
=

Clur an regarding justice and
consider how these have
misinterpreted by extremist groups
e.g.: the Taliban)

To describe an example of when a
group has used interpretations of
religion to challenge social justice

To describe Guru Nanak's teaching
on caste

lo explore the teaching in

Galatians and consider ow it links

to social justice

lo analyse Martin Luther King s
ve been to the mountaintop’

speech and consider what it

teaches us about his persona

ComvICTion




To explain how miracles can be
used as proof for the existence of
God

To evaluate whether we can
convincingly argue that God exists

To explain personal worldview about
whether we can prove the existence

of God

| o free

To explain different beliefs regarding
why humans were created with free
will

To explain different beliefs on how
evil, suffering and God can exist
together

To describe how religious
organisations respond to suffering

gS on sulfering ang servics
To evaluate whether there is
purpose in human suffering

To expiain personal worldview about
whether suffering has purpose

To explain Jesus’ teachings on social
justice

To explain why Muslims believe it is
important to work for social justice

To explain Martin Luther King’s
attitudes towards social justice

To describe how Muhammad Ali
fought for social justice

To explain Steve Chalke’s attitudes
towards social justice

To explain personal worldview
about whether religion generates
social justice




Brief overview: Year 9

Year 9 builds upon substantive knowledge acquired in Years ¥ and 8 through the study of three final ‘Big Questions’: How do we make moral decisions ? Is religion a couse of conflict or o force for peace? is all life equally speciol? Here they can
make links with previous learning on suffering and social justice, whilst posing ever mare challenging questions about human belief and behaviour, considering for example, whether religion causes, complicates or heals conflict. Learnaers will be
guided towards increasingly more sophisticated moral debate through the study of medical ethics. This is a foundational skill for further study at K34, whether through the Core or the GCSE route.
Autumn 1 Autumn 2 Spring 1 Spring 2 Surmmer 1 Summer 2
How do we make moral How do we make moral Is religion a cause of conflict or a Is religion a cause of conflict or a Is all life equally special? Is all life equally special?
decisions? decisions? force for peace? force for peace?
Unit title
Philosophy and Theology Philozophy and Theology Theology, Social Scienca Theology, Social Science Philosophy, Theology and Social Philosophy, Theology and Social
Science Science
Morality Morality Duty Duty Morality Morality
REE::M Wisdom and Authority Wisdom and Authority Sanctity of Life Sanctity of Life Sanctity of Human Life Sanctity of Human Life
concepts
Duty Duty
Absolutism / Relativism Absolutism / Relativism Absolutism J Relativism Absolutism / Relativism Absolutism / Relativism Absolutism J Relativism
Secondary | Covenant Covenant Divine Law Divire Law Free Will Free Will
Concepts | Divine Law Divine Law Just War lust War suffering suffering
Free Will Free Will Pacifism Pacifism Stewardship Stewardship
Students will solidify their Students will solidify their Students will solidify their Students will solidify their Students will solidify their Students will solidify their
understanding of the nature of | understanding of the nature of understanding of the nature of social | understanding of the nature of social understanding of the nature of social | understanding of the nature of social
philosophy and theology as philosophy and theology as science and theology as disciplinary science and theology as disciplinary science, philosophy and theology as | science, philosophy and theology as
disciplinary tools of enguiry. disciplinary tools of enguiry. tools of enguiry. tools of enquiry. disciplinary tools of enguiry. disciplinary tools of enquiry.
Pupils will be able to able to Pupils will be able to able to Pupils will be able to analyse Pupils will be able to analyse differing | Pupils will be able to analyse Pupils will be able to analyse differing
analyse differing principles analyse differing principles differing viewpoints (religious and viewpoints [religious and nan-religious | differing viewpoints (religious and viewpoints (religious and non-religious
(religious and non-religious (religious and non-religious non-religious worldviews) about war | worldviews) about war and pacifism non-religious worldviews) about the | worldviews) about the sanctity of
ket worldviews) for making maoral worldviews) for making moral and pacifism and consider both the and consider both the different ways sanctity of human and animal life human and animal life and consider the
end points decisions. They will be able to decisions. They will be able to different ways in which these beliefs | in which these beliefs drive action and | and consider the different ways in different ways in which these beliefs
identify the nature of their own | identify the nature of their own drive action and the ways in which the ways in which they have played which these beliefs impact views impact views about medical ethics.
worldview regarding morality worldview regarding morality and | they have played out historically. out historically. They will be able to about medical ethics. They will be They will be able to identify the nature
and how best to make moral how best to make moral They will be able to identify the identify the nature of their own able to identify the nature of their of their own worldview regarding the
decisions and consider if and decisions and consider if and how | nature of their own worldview worldview regarding war and pacifism | own worldview regarding the sanctity of life in general and medical
hiow this learning has affected this learning has affected their regarding war and pacifism and how | and how this learning has affected sanctity of life in peneral and ethics more specifically and how this
their personal viewpaint. personal viewpaint. this learning has affected their their personal viewpaoint. medical ethics more specifically and | learning has affected their personal
personal viewpaint. how this learning has affected their viewpoint,
personal viewpaoint.
What is meant by ‘morality’ and | What is meant by ‘divine law" What is meant by ‘conflict’ What pacifism is and overview of key | What is meant by "sanctity of human | What is meant by "abortion’
‘maral dilemma" ethical and religious viewpoints on life’ and “imago dei’
Core What is meant by ‘divine Social science explanation of the pacifism Social science data on abortion
substantive | What counts a source of moral | cornmand theory' causes of conflict Genesis teaching on the sanctity of
knowledge | authority Muhammad Ali = personal conviction | human life Key arguments within the Right to
The 10 Commandments and Overview of the historical link with relation to war and conflict Choose/ Right to Life debate
making maoral decisions between religion and conflict,




What is meant by ‘absolutist’
and ‘relativist’ approaches to
ethics

What is meant by ‘virtue’

Aristotle and the principal and
function of Virtue Ethics

What is meant by ‘agape’

Joseph Fletcher and the
principal and function of
Situation Ethics

What is meant by “utility”’
Jeremy Bentham and the
principal and function of
Utilitarianism

What is meant by ‘conscience’
Ideas surrounding a moral

conscience: Joseph Butler,
Cardinal Newman, Freud

What is meant by ‘parable” and
‘Golden Rule’

Jesus’ teaching: How the parable
the Unforgiving Servant, the
Lord's Prayer and the Golden
Rule give moral guidance

What is meant by “sharia’

Moral guidance provided by
Sharia and the example of the
Prophet Muhammad [regarding
character]

Sikh principles for moral action
induding oneness of humanity,
universal brotherhood, sewa,

including the Crusades, the Russian
Pogroms and the Gujarat Riots

Islamic beliefs and teachings around
conflict including Lesser Jihad / Harb
al-Maqadis

Christian beliefs and teachings
around conflict including Aquinas’
Just War Theory

Sikh beliefs and teachings around
conflict including Dharam Yudh

What is meant by ‘religious
extremism’

Causes of religious extremism
Examples of how religious extremism

can lead to conflict - Taliban and
Malala Yousufzai

What is meant by ‘fact’, ‘perspective’,
‘narrative’ and ‘personal view’

History of conflict in Israel and
Palestine, including Balfour Treaty,
UN 1947 Partition Plan and the Nakba
and the Oslo Accords

Religious significance of Israel and
Palestine, including demography of
faith, the religious significance of
Jerusalem, the Biblical Promised Land
of Canaan and religious extremism in
Israel and Palestine

Current state of affairs in Israel and
Palestine, including poverty of
resources and the West Bank Wall

The work of faith groups to support
communities including EAPPI, Jewish
Voices for Peace and Neve
Shalom/Qasis of Peace/What al-
Salam.

Jesus’ teaching and example around
the sanctity of all human life -
specifically the Parable of the Good
Samaritan, The Adulterous Woman

islamic teaching around the sanctity
of all human life

What is meant by ‘quality of life’
How quality of life is measured

Peter Singer’'s views on the sanctity
of human life

What is meant by ‘terminal iliness’
and ‘euthanasia’ and ‘right to die’
Humanist Assisted Dying Coalition

What is meant by ‘embryo / stem cell
research’

Social science data on stem cell
research

What is meant by ‘ensoulment’

Key arguments around stem cell /
embryo research

What is meant by “speciesism’
Reasons why some consider animal
lives as sacred - Peter Singer, Jeremy
Bentham

What is meant by ‘dominion’

Genesis 1, Proverbs and Isaiah 12 with
relation to animal rights

Christian attitudes towards animal
rights / animal testing

What is meant by ‘reincarnation’ and
‘karma’

Sikh attitudes towards animal rights /
animal testing

Core
disciplinary
knowledge

To describe different sources of
moral authority

To describe the difference
between absolutist and
relativist ethical theories
To analyse excerpts of
Aristotle’s writings to identify

nis beliels about morality and

rtue

To explain the strengths and
weaknesses of virtue ethics

To analyse Matthew 22 and
dentify Jesus’ teaching on

dgdpe

To analyse selected passages
from Exodus and Leviticus and
consider what direction they

oner 1or mea

king moral decisions

To describe the moral guidance
provided by Old Testament laws

To analyse the Parable of the
Unforgiving Servant [Matthew
18] and describe the mora

guidance it provides

To analyse the Lord’s Prayer and

consider different interpretation:
regarding the moeral guidance it
provides

To describe the causes of conflict

To analyse relevant excerpts from
Genesis 15, Matthew S and Qur'an
and consider what they sug

;;;;

about engaging Ir

To describe historical examples of

‘religious conflict’

To analyse selected passages from
the Qur'an and Hadith consider what
guldance they provide for engaging
n conflict

To explain Islamic attitudes towards
physically fighting in conflict

To describe different ethical
viewpoints on pacifism

To describe Muhammad Ali’s personal
conviction with relation to war

To describe the main events in the
more recent history of Israel and
Palestine

10 analyse social science data on the
demographics of faith in lsrae

To explain the significance of religion
In the conflict in Israel and Palestine

To describe examples of daily life for
those living in Israel and Palestine

To analyse relevant excerpts from

Genesis and identify what they

about the sanctity of human

teach

life

To explain diverse religious
teachings on the sanctity of human
life

To analyse the parables of the Good
Samaritan and the Adulterous
Woman and identify the teaching
about the sanctity of human life

To explain Jesus’ teaching on the
sanctity of human life
To analyse relevant passages from

the Qur'an and identify their

To describe the principles of the Right
to Life movement

To describe the principles of the Right
to Choose movement

To evaluate whether abortion should
be permitted

To evaluate whether stem cell research
is utilitarian

To analyse text "Embryonic Stem Cell
Research According to Islamic Texts and
Beliefs” ~ Yara Contijoch and identify

ctam

attituges towards ste cell research

To explain why some consider animals
lives to be sacred




To explain the strengths and
weaknesses of situation ethics

To explain the strengths and
weaknesses of utilitarianism

To describe the principal of
humans as morally good

To evaluate which ethical
principal is most useful in
making moral decisions

To explain how Jesus’ example
provides moral guidance for
Christians

To explain the moral guidance
provided by Sharia and the
example of the Prophet
Muhammad

To explain Sikh principles for
moral action

To evaluate whether religion
provides the best guidance for
making moral decisions

To explain personal worldview
about the best source of moral
guidance

To explain Christian attitudes
towards physically fighting in conflict

To explain Sikh attitudes towards
physically fighting in conflict

To explain how radical
interpretations of religion can lead
to conflict

To explain the work of faith charities
in Israel and Palestine

To evaluate whether religion is the
main cause of conflict in Israel and
Palestine

To evaluate whether religion is a
cause of conflict or a force for peace

To explain personal worldview about
whether religion is a force for peace

To explain Islamic teaching on the
sanctity of human life

To compare religious and non-
religious worldviews on the sanctity
of human life

To evaluate whether humans have
the inherent right to die

To explain Christian attitudes towards
animal rights

To explain Sikh attitudes towards
animal rights

To evaluate whether all life is equally
special

To explain personal worldview about
whether all life is equally special




Brief overview: KS4

The Unit Award Scheme provides a number of important benefits for our students:
Recognition of achievement - students gain certificates for every unit they complete, building a record of success across KS4.

Manageable structure - short, focused units allow students to make progress in small steps and experience regular success.
Wide coverage - the course introduces pupils to the beliefs and practices of multiple world religions as well as key philosophical and ethical issues.
Accessible to all learners - the flexible structure supports pupils of all abilities, encouraging personal reflection as well as academic understanding.
Preparation for the future - students develop important skills such as evaluation, empathy, and critical thinking, which are valuable in further study and adult life.

Summer 1

At Key Stage 4, students study Religious Studies through the AQA Unit Award Scheme (UAS). Each unit is taught over two weeks, with one lesson per week. Students will complete units, covering a wide range of religious, ethical, and
philosophical themes.

The course allows pupils to explore beliefs, practices, philosophy, ethics, and citizenship across multiple world religions. Each unit is carefully designed to encourage reflection, comparison, and evaluation of both religious and non-
religious viewpoints.

Term Autumn 1 Autumn 2 Spring 1 Spring 2

Summer 2

Unit Title Christianity: Commitment Christianity: Conflict Philosophy of Religion: The Judaism: Beliefs and Sources of | Buddhism: The Life of the Religious Attitudes to the Rich and
Afterlife Authority Buddha Poor in British Society
Christianity: Worship Christianity: Personal Islam: Beliefs and Sources of Judaism: Wealth and Poverty Buddhism: Attitudes to Life Religion and Citizenship: Human
Responsibility Authority Rights
Christianity: Festivals Philosophy of Religion: The Islam: The Five Pillars Judaism: Relationships and Religion and Citizenship: Religion and Life Issues: Planet
Characteristics of God Lifestyle Relationships Earth
Description Exploring how Christians show | Considering how Christians Exploring different beliefs Exploring Jewish beliefs about | Learning about the story of Exploring religious perspectives on

commitment through baptism,
confirmation, and everyday
faith.

have responded to conflict and
the role of forgiveness and
reconciliation.

about life after death,
including heaven, hell,
resurrection, and
reincarnation.

God and the importance of the
Torah and other sacred texts.

Siddhartha Gautama and how

his teachings shaped
Buddhism.

wealth, poverty, and responsibility.
Students learn about causes of
poverty, responsible use of money,
and why many believers feel it is
important to help those in need.

Learning about different forms
of Christian worship, from
liturgical to informal, and why
they matter.

Reflecting on how Christians
make moral choices and live
responsibly in today’s world.

Introducing key Islamic beliefs
and the importance of the
Qur’an and other sources of
authority.

Considering Jewish teachings
on charity, justice, and
responsibility to the poor.

Exploring Buddhist views on
suffering, compassion, and the
goal of enlightenment.

Investigating how religion connects
to human rights and
responsibilities. Students study the
role of law, pressure groups, and
protests, and explore examples
such as Gandhi’s campaigns for
justice.

Understanding the importance
of key festivals such as Easter
and Christmas, and their role
in Christian life.

Examining ideas such as
omnipotence,
omnibenevolence and
omniscience, and how these
shape beliefs about God.

Learning about the Five Pillars
of Islam and how they guide
the daily lives of Muslims.

Understanding Jewish family
life, traditions, and practices
that shape identity.

Considering how religion
influences friendships,
families, and wider social
relationships.

Considering religious attitudes
towards caring for the
environment. Pupils explore ideas
of stewardship, causes of
environmental damage, and
practical actions such as recycling
and conservation.

Skills Developed

Describing religious practices;
reflecting on personal
commitment.

Analysing responses to
conflict; evaluating moral
choices.

Comparing religious and non-
religious views; critical
thinking about evidence.

Interpreting teachings;
explaining religious authority.

Retelling religious narratives;
identifying key teachings.

Understanding social issues;
applying religious teachings to
fairness and responsibility;
expressing personal viewpoints.

Comparing worship styles;
explaining the role of worship
in faith.

Applying ethical principles;
forming personal viewpoints.

Describing core beliefs;
recognising the role of sacred
texts.

Applying teachings to social
issues; evaluating fairness.

Explaining beliefs; reflecting
on attitudes to life’s
challenges.

Explaining religious views on
rights; recognising the role of
individuals and groups in change;




forming personal opinions on
justice.

Explaining significance of
festivals; linking celebrations
to beliefs.

Using philosophical
vocabulary; evaluating ideas
about God.

Explaining practices; linking
belief with behaviour.

Describing traditions;
reflecting on cultural identity.

Linking beliefs to everyday
life; discussing responsibility.

Linking beliefs to environmental
responsibility; applying key
concepts like stewardship;
evaluating personal and collective
action.




